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Word Recognition and Spelling 119
3. Affixes: Trge C‘:}liflu“; term for prefixes ang suffixe
ase words: Words that 4
4. E,o e e gove:::?ssu{:“l- alone gg English words, For example, in the
Un- (“not”) is the prefix, and ::bluh(?' wo“ll ]bUL‘ﬂusc o e e Ly el
) ~ %€ \ capable of”) is the adjective-formi i
5. Roots: Word parts, often of SR i adjective-forming suffix.
5 ﬂ OFIgill, t] t L 1 '} H P 1 1
form words. A root cannot stand alone as a word (e.g mtht.m::::,z: i:’]::t:(g:‘:; tz
£ - i

a Latin root that means “look”), .§ i
g : « =opect- is not ; i is
bined with the prefix retro-, it creates a (i Ll

prefer the term root to the more commg

students asked us, “Why do they call it a root word when it’s not even an actual

word}'f: ;iemm}tll your students that Latin and Greek roots, like -spect, need to be
attached to other word parts to “live” as stand-alone words in English—just as

P:fmt roots need to be attached to other plant parts, like stems and leaves, to stay
alive.

Morphological analysis is the act of breaking down words into these various units
of meaning (e.g., prefixes, suffixes, roots). Children are required to use morphological
analysis from an early age, as when they differentiate singular from plural forms or past
and present tenses of verbs. As the material they read becomes more complex, a greater
array of affixes confronts them. The ability to take apart an unfamiliar word in order to
determine its meaning is of increasing importance.

Just how powerful is this morphological system? Is it worth teaching? Consider
this: 90% or more of upper-level English vocabulary words are of Latin or Greek origin
(Green, 2008). When we teach just one powerful root (e.g., the Greek root -arch/-archy,
meaning “rule” or “chief”), we are giving our students the key to unlock scores of related
word meanings (e.g., monarch/monarchy, anarchy, patriarch, matriarch, oligarchy,
archetype, hierarchy, archbishop, archangel, architect), all sharing the core meaning of
“rule” or “chief.” With morphology, a little goes a long way. When we teach affix and root
knowledge like this, we are not just giving our students fish so they can eat for a day; we
are teaching them how to fish for words for the rest of their lives. This is an incredibly

powerful and efficient way to boost vocabulary knowledge.

Assessing Affix and Root Knowledge
affix/root knowledge can be prob-

However, assessing a child’s proficiency in the area of : ‘
lematic. One way Ezould be to show the child a sentence containing a w‘oul that LShSllbjeCt
o structural analysis (i.e., a word that can be structurally analyzed). This approac allows

the teacher to see if the student can apply his or her affix and root knowledge in context.
For example, let's say the child is shown this sentence:

un made the man uncomfortable.

The hot s

w e W > 'haps how the man
" d h d rtable means, OF pet
‘¢ teacher asks the child what t (o)) uncomft e bador e et

fel, If the child responds by saying that the ma



tructural analysis? pey
a

d has use
might well already be a sight woq ps,
N ' ffjr
1 unco’ 4k the neanings of common preq
- . ) fl 1 s phi Ixe
that l"‘“'“ ul "l ne X ’ ()}Iill’ts- m&lt i$, lfth(, C}]]]d ‘-"lder- Xeg
Avother D pose showW!! in the follo 1{”[ . can be tested the way we mj Stang
and quftives: 8t he .“’w i then this know b;:'r could simply inventory a Chi;slg}lt best
that the lWﬁlx ”";«'::::\;- L:( ge. For (.‘xnmp]c, tt’;;e blem with this abiBitich h( S abj].
- vocabu ary T e pmiliar @ ixes: ' , » NOWeye,
"11”1;1]1 qupply {he meant! s of {.ul]ﬂl e child can apply this knOWIedge of affixes to tfr’
18} ’ »pg Thd it
: p_— -|';l|]tLL5 g 3
. that it in 19 way gud o] writing:
g mli encountere in real rea¢ ng: nd
words
: wiledge
stion and Depth of Affix and Root Knowledg

assessing APPIC
B Related Words Task

roblem of assessil |
task called Generating Related Word$ to the affix/root assessment described above,
assess whether students can actually apply their affix or root Inowledge to English words
(as opposed 10 simply knowing that the prefix sub- means “below,” but not being able to
ords like submarine o subatomic). F sllowing is a sample assessment

(Templeton et al,, 2013)

apply it to related w
task you can use to 2ssess a learner’s affix or root knowledge
the student is presented with the target word part (which is not
that target word part (e.g., re-, return). For

For each affix or root;
defined) and an example word that contains
udent to (1) think of and write four (or more) related words with

each affix/root, ask the st
the same preflx or root as the exam le word en wri
" and (2 h i :
o }o) ( ) t te the meaning of the preﬁx

g affix/root kno

To solve this p

Prefixes and Roots

re- (example: return) redo, r
1 rewse, reply, re
re- means: 030/ Por, T
inter- (example: int ] y
'  international) interrnission, i :
inter- means: between ) inferrnission, inferact, interContinental rarlrood

-tract- (example di
s aistract) r .
tract- means: pull ) retract, troction, fractor, contract

While this as
favorite w s assessment may be s
a5 10 ases e somewhat challengi
reasonc T 5 Mo ; allengi iy i
ofd:::: First, we can qui:,-ﬁimloglcal knowledge witl? 21% for students, it is one oF
get morpheme by the zl‘f“d.f:!fficient]y gauge the der students, for t} numl;efl“b
8roup setting T we can admi,;‘-a"tt:ty and sophistication 1‘('3 ?}tlh Ofl lea;neridkn?]w ) Dn
. ¢ Third. thi ister thi of the related words th€Y ca
writing, Fip; » this task tapg § assessmen i =
inally, we've foung tlt:,llI:b ie‘:lrnerS' ability tot ;i;";’kli and efficiently in -‘;\;hol'tl
at students ply their affix/root know ge !
x or

rOOt's mean;j
§ g afte
ing studen I generati are
ts : atin ofte
$ to define the aﬂtuf] the related words ';;ettel‘ ablofadatotaie g
al words - We can also di by 5™
g deeper later V-
these 4™

they've
generated. Periodically assess




knowledge'
The three lists below include (1) hi
: igh-u
utility suffixes and their meanings, and (3) lltfi:l:y prefixes and their meanings, (2) high-

dents can refer to while reading, writi

1 1ng, and learnin
s g across the content areas. You
{o'ur se cslocial stuldl')e amillzed at how often these roots come up across the day in m::hd
5016'1: t,h s 1 les, and ELA. It is one of the best ways we know to make connection.;
2CTOSS areas, as these meaning parts are already naturally embedded in th
vocabulary of your curriculum, J

Common Prefixes and Their Meanings

T not ir- not ex- out
in- not il- not ante- before
im- not a- not anti- against
sub- below kilo- 1,000 de- away
super- above mega- large dis- apart from
mono- one micro-  small dis- opposite
uni- one multi-  many ' extra- beyond
bi- two over- above fore- in front of
di- two poly- many mal- bad
tri- three prim- first magni-  large
quad- four proto-  first medi-  middle
tetra- four sol- along mid- middle
quint- five tele- far e WS
penta-  five under-  below neo- new
T cix ab- away from omni-  all
to post- after
septa- seven ad-
If pre- before
oct- eight auto- se ;
g ood pro- forward
deca- ten bene- goo 1 Ye- again
; o und
cent- hundred cire ari(:h frans-  QCTOSS
ambj- both eon- W.H ultra- beyond
semi- half com- e
against

hyper-  over con-

state
disease

Common Suffixes and Their Moarings nt
state of s

-less without e like Ak

) -ous
€r more i



122 ASSESSMENT FOR READING iNSTHUCT]ON
4sh like ‘I’h"b':" one why, fcarg
-(:St n:ijlll Jogy study of -ism/-ist beli:;f/.on o,
:::: :m;mm ly like elicves "
Suffixes can be difficult to define. We recommend that suffixes be presenteq :
words, rather than in isolation.

- ings
Common Greek and Latin Roots and Their Meaning

I

i large aud hear

micro, min  small macro .

slcope watch spec/spic see gram/graph  write {

scrib/script  write voc call fract, rupt  break

struct build bio life geo earth

therm heat photo light port carry 1

tract pull hydra/hydro ~ water aster/astr star

dem people jur, leg law Spir breathe r.

fid faith soph wisdom polis city, state,
citizen

SPELLING

Since the pioneering work of Edmund Henderson (1981), Charles Read (1971), and Carol

Chomsky (1979), educators have known that the invented spelling of young children fol-

lows a clear developmental pattern. As children learn about written words, their attempts
at spelling reflect this growing sophistication of their knowledge of orthographic pat-
terns. We follow the stages outlined by Henderson as we examine this growth. Different
authors may use different names to describe the developmental stages. We apply the
stage names used by Bear and colleagues (2020).

Emergent Spelling

Children’s initial attempts at writing are generally nonalphabetic; sometimes these first
ziZntlEtst ar? ]I: lCl'ure's bu't are called “writing” by the children. Later attempts are serib-
</l f; l;;l‘twgugh ﬂifglble to observers, can be “read” by the young writers. Ha:sfe,
s ca,r : centerof(,:iz tl(19:3.‘}2]), work'i'ng with children of different cultures in a univers'”
Thus childrer ,f o Ar.lf, ; ei.r .SCI'lbeGS reflected the print to which they were expo”
from Chinese famili ‘ dmll.les produced scribbles that resembled Arabic; childre?
ilies made scribbles that resembled Chinese characters, and 0 0% 15f
0

correspondence suggests that scri
print, seribbles represent an early understanding of the form

When children learn letters

; t » - H N
first, these letter cbringe Lo .hey IH(‘:Ol‘porate those letters into their sPBlhﬂ%mr’




