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I. Vision Statement 

The Byram Hills School District is deeply committed to ensuring the success of all students.  
The application of high standards for professional development is consistent with this 
commitment.  The district views high quality staff development programs as essential to 
creating schools in which all students and staff members are learners who continually enhance 
their performance.  Educators must continually improve their knowledge and skills in order to 
maximize student learning. 
 
The Byram Hills Professional Development Committee has created a Professional Development 
Plan for its teachers that: 
 
 Requires and fosters the district norm of continuous improvement 
 Aligns itself with the district’s mission and New York State Learning Standards 
 Provides adequate time during the school year for staff members to learn and work together 

to accomplish the district’s mission and goals 
 Addresses the organization, system and culture in which the new learning will be 

implemented 
 Uses content and methods that are researched-based and have proven valuable in increasing 

student learning and development 
 Requires an evaluation process that is ongoing, includes multiple sources of information and 

focuses on all levels of the organization 
 Uses a variety of approaches to improve instruction 
 Provides the opportunity for staff reflection and refinement necessary to ensure 

improvement 
 Requires staff members to learn and apply collaborative leadership skills to conduct 

meetings, make shared decisions, solve problems and work collegially. 
 

Operating within the District context for high quality teaching and learning, the New York State 
Professional Development Standards serve as a guideline for the professional development plan. 
The ten standards for high quality professional development are stated below (see the full 
document in the attachments.) 
 
1. Designing Professional Development: Professional development design is based on data; is 

derived from the experience, expertise and needs of the recipients; reflects best practices in 
sustained job-embedded learning; and incorporates knowledge of how adults learn.  

2. Content Knowledge and Quality Teaching: Professional development expands educators’ 
content knowledge and the knowledge and skills necessary to provide developmentally 
appropriate instructional strategies and assess student progress.  

3. Research-based Professional Learning: Professional development is research-based and 
provides educators with opportunities to analyze, apply and engage in research.  
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4. Collaboration: Professional development ensures that educators have the knowledge, skill 
and opportunity to collaborate in a respectful and trusting environment.  

5. Diverse Learning: Professional development ensures that educators have the knowledge 
and skill to meet the diverse learning needs of all students.  

6. Student Learning Environments: Professional development ensures that educators are 
able to create safe, secure, supportive, and equitable learning environments for all students.  

7. Parent, Family and Community Engagement: Professional development ensures that 
educators have the knowledge, skill, and opportunity to engage and collaborate with parents, 
families, and other community members as active partners in children’s education.  

8. Data-driven Professional Practice: Professional development uses disaggregated student 
data and other evidence of student learning to determine professional development learning 
needs and priorities, to monitor student progress, and to help sustain continuous professional 
growth.  

9. Technology: Professional development promotes technological literacy and facilitates the 
effective use of all appropriate technology.  

10. Evaluation: Professional development is evaluated using multiple sources of information to 
assess its effectiveness in improving professional practice and student learning.  

 
 

II. Mission 
To continuously develop and improve professional collaboration and individual growth to 
enhance student learning. 
 
 

III. Needs Analysis 
1. New York State Report Card 
2. Data analysis reports conducted by building data teams 
3. Review and analysis of evaluations and assessments of PD (see forms in this document)  
4. Results of administrative goals 
5. Review and analysis of formal and informal classroom observations 
6. Feedback received from a variety of sources:  
 Byram Hills Teachers Association  
 Byram Hills Administrators Association 
 District Evaluation Committee 
 Learning Communities facilitators 
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IV. Goals for Staff Development Initiatives 

1. Utilize the continuous improvement model: studying; planning; implementing; evaluating; 
reflecting; and revising/refining. 

2. Encourage professional collaboration. Respect for individual professional learning will be 
part of professional development planning; however, initiatives that bring together grade 
levels, teams or departments in support of a goal will be considered preferable. 

3. Create ongoing and job imbedded initiatives. Demonstration, practice, feedback and 
coaching will be desirable in linking staff development activities to job imbedded 
performance. 

4. Provide follow-up on each course, session or innovation to determine the impact on student 
learning. 

5. Link initiatives to well researched programs of professional collaboration or student 
improvement. 

 
V. Strategies for Effective Staff Development 

1. Increase knowledge and skills about New York State standards and assessment. 
2. Develop skills and knowledge about student learning styles and development. 
3. Increase the development and implementation of school and classroom based management 

systems which maximize student learning. 
4. Reflect upon and apply current research to instructional decision making. 
5. Promote differentiated instruction to meet the needs of all learning styles and skill levels. 
6. Develop skills for interdisciplinary learning. 
7. Develop classroom activities that are most meaningful to student learning. 
8. Use technology as a tool to support and/or integrate learning. 
9. Continually use feedback in quantitative and qualitative data to improve professional 

development planning and programs. 
10. Seek consultation from professional associations and networks as necessary. 
11. Align goals across the organization. 

 
VI. Structures to Support Professional Development 

 
New Teacher Orientation Program 
The Byram Hills School District will provide a monthly new teacher orientation program that 
will support the research on new teacher development.  Program components will include: 
 Information about the mission and values of the Byram Hills School District 
 Information on how to secure instructional resources and materials 
 Information on Differentiated Instruction with attention to the needs of students with 

disabilities and advanced learners 
 Review of specific Board of Education policies 
 Building management information 
 Communication with parents 
 A framework for instructional design 
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New Teacher Mentoring Program 
The Byram Hills School District will provide a new teacher mentoring program.  All newly 
hired teachers will be provided with an experienced and trained mentor recommended by the 
Superintendent and building principal to support first year teachers in their development.  
This program will follow research on mentoring for new teachers.  Elements of the program 
will include: 
 Managing the classroom 
 Planning, organizing and managing instruction as well as other professional 

responsibilities 
 Assessing students and evaluating student progress 
 Motivating students 
 Using effective teaching methods 
 Supporting individual student’s needs, interests, and abilities 
 Communicating with colleagues, administrators, parents and other support staff 
 Review of the Byram Hills’ teacher evaluation system 
 Support with adjusting to the teaching environment and role  
 Receiving emotional support 

 
Learning Communities for Technology Integration 
The Byram Hills School District will provide monthly after-school support for all teachers K-
12.  Learning facilitators will be selected as lead teachers to facilitate colleagues’ learning. 
 Learning facilitators will receive training and support in technology, facilitation, and 

leadership for this teacher leadership role.   
 Facilitators will receive training on Internet safety and cyber bullying. 
 All teachers will attend a monthly learning community to develop goals through a 

collaborative process to support: the integration of technology into lesson design to 
enhance student learning; a focus on curriculum, instruction, and assessment; and 
additional work related to District or building initiatives. 

 
Cyber Camp 
The Byram Hills School District will provide a one week program for all faculty on 
technology integration.  This program will be led by the Director of Technology.  Courses 
will be taught by Byram Hills’ teachers or other technology experts from our region.  Cyber 
Camp courses will be focused on student projects using program data bases, interactive tools, 
and other state-of-the-art technology resources.   

 
The Byram Hills Learning Lab 
The Byram Hills Learning Lab -- a collaborative project developed between the BHTA, the 
BHAA, and the District Office -- provides an opportunity for teachers to engage in rich 
professional learning experiences in collaboration with colleagues focused on the District 
goals and priorities. The “learning laboratory” is designed to provide in-service credit 
opportunities for teachers to learn in action. To this end, teachers will explore new concepts 
or knowledge, apply the new learning in the classroom, and reflect upon the impact on 
students and the classroom environment. Through inquiry, problem-solving and practice, 
teachers gain mastery of new theories applied to the classroom environment. 
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Professional Growth Options 
The Byram Hills Guide to Teacher Evaluation (Annual Professional Performance Review) 
provides several options for tenured teacher professional learning that is embedded in 
classroom practice throughout the year.  The comprehensive system is a five year evaluation 
cycle that includes professional development, observations of teaching, review of student 
assessment data, and continuous feedback through ongoing conversations with administrators 
with an emphasis on professional collaboration and continuous improvement. The options for 
tenured teachers include:  
 

Focused Professional Growth Plan: This plan is intended to strengthen the ongoing 
learning of teachers in collaboration with the building administrators through an 
evaluation cycle that includes professional development, observations of teaching 
practices, and ongoing feedback. Teachers develop the plan through conversations with 
their administrator that focuses on an aspect of curriculum, instruction, or assessment 
relevant to the teaching assignment of the teacher.  
 
Investigators of Practice: This plan is designed to provide an opportunity for teachers to 
conduct an inquiry project using a formal “action research” protocol. Teachers will 
participate in a 6-session course (or a 2-day option) throughout the year to learn the 
process and participate in discussion and inquiry with colleagues.  Teachers will 
consider an area of inquiry, design a plan, review resources, collect and analyze data, 
and reflect on their learning throughout the process.  
 
Collaborators of Practice: This plan is designed to encourage professional learning, 
collaboration, innovation, change, research, inquiry, and/or peer review. Teams of 
teachers design and write a proposal to explore a topic related to curriculum, instruction, 
or assessment that goes beyond the scope of the typical responsibilities of classroom 
teachers. 

 
Partners of Practice 
Twenty-first Century learning requires that we “assume shared responsibility for collaborative 
work, and value the individual contributions made by each team member” (Partnership for 
21st Century Skills, Framework Definitions, p. 4). As we expect and demand student 
collaboration, the observation and evaluation system recognizes the importance of 
collaboration between teachers and administrators, and collaboration amongst teachers. 
Danielson (2007) argues for professional conversations using a common language: “During 
conversations about practice… teachers are able to learn from one another and to thereby 
enrich their own teaching. It is this joint learning that makes the conversations so rich – and 
so valued” (p. 6). As a result, Byram Hills created Partners of Practice, a walk-through 
observation model designed to support the collaborative peer observation process used in the 
Collaborators of Practice growth option. The training course is designed to prepare faculty 
for participating in observations with colleagues and administrators to support our continuous 
improvement cycle of professional growth.  
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Tri State Consortium 
The Tri-State Consortium is a dynamic learning organization of public school districts that 
values systems thinking as the foundation for continuous improvement.  The Consortium 
assists its member districts in using quantitative and qualitative data to enhance student 
performance and to build a rigorous framework for planning, assessment, and systemic 
change. Collaborating as colleagues and critical friends, Consortium members apply the 
standards of the Tri-State model to benchmark member districts' progress in advancing 
teaching and learning. Byram Hills takes advantage of the many opportunities offered through 
the Consortium, including: critical friends teacher training and District visits; study groups for 
superintendents, curriculum leaders, and principals; annual conferences; and the Performance 
Assessment Design Initiative.  
 
Putnam/Northern Westchester BOCES  
Through our participation in the Putnam/Northern Westchester BOCES Curriculum Council, 
administrators and faculty are afforded numerous opportunities for information and training 
on all state initiatives as well as training for all state assessments.  In addition, participation in 
Putnam/Northern Westchester BOCES affords Byram Hills opportunities to participate in 
numerous regional initiatives.  Some examples include: 
 Curriculum development and instructional strategies to support the Common Core 

Standards and other NYS standards initiatives 
 STEAM and technology initiatives 
 Education for Sustainability 
 Integrated ELA/Social studies curriculum K-5 

 
Access to regional and national consultants is available to Byram Hills’ administrators 
through participation in the BOCES Curriculum Council. These consultants are selected to 
support District and building goals and initiatives. Chairpersons/Directors are afforded the 
opportunity to participate in regional chairpersons meetings to remain current on state 
initiatives.  

 
Southern Westchester BOCES 
Byram Hills’ teachers and administrators will be afforded the opportunity to participate in 
Southern Westchester BOCES’ professional development offerings as approved by the 
Superintendent. 

 
Summer Curriculum Work 
The Byram Hills School District curriculum budget has provided funds for summer 
curriculum work.  Projects for summer curriculum work are developed by principals, assistant 
principals, chairpersons and directors in collaboration with faculty.  Each year, specific goals 
are developed through the framework of the Administrative Goals aligned to Board of 
Education and District goals.  Administrators determine specific needs for each summer’s 
curriculum work. 
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Consultant Support 
Each year, Byram Hills identifies specific goals and expert consultants, outside the regional 
network system, to support specific needs of the faculty to meet high expectations for our 
students.  Examples include: 
 Cindy Strickland for Differentiation and Performance Assessment 
 Diane Cunningham and Giselle Martin-Kniep, Learner-Centered Initiatives 
 Nancy Letts for Socratic Seminar and curriculum development 

 
 

VII. Data Analysis 
 

 
Requirements 
New York State Education Department, in compliance with federal requirements for No Child Left 
Behind legislation, requires grades 3-8 math and English assessments. In addition, New York State 
has a long established Regents assessment program for grades 9-12 in: English, Mathematics, Social 
Studies, and Science. 
 
New York State adopted the Common Core Learning Standards in ELA and Mathematics for 
implementation in 2011-2012 and will be tested as part of the NYS testing program in 2012-2013 in 
grades 3 – 8.  New York State Education Department is currently conducting a review of the 
standards in Social Studies and Science and reviewing the Regents exams.  Also in development, 
New York and twenty five other states will participate in the Partnership for the Assessment of 
Readiness for College and Career (PARCC) assessment system.  The PARCC assessments will be 
aligned to the Common Core Learning Standards and implemented three times throughout the year 
in ELA and Mathematics in grades 3 - 11. The implementation of PARCC has not been determined. 

 
Byram Hills’ Perspective 
The Byram Hills School District administration and faculty believe the state assessment program 
provides adequate data to identify students who struggle and to differentiate for advanced learners. 
 
The state data indicates that Byram Hills’ students consistently exceed state expectations and 
federal requirements under No Child Left Behind. In terms of connecting state assessment data to 
professional development, there is not adequate and timely sub-skill data analysis to link 
persuasively to professional development needs of administrators and faculty.  Rather, the state 
assessment data suggests Byram Hills should continue its current focus on: 
 
 Faculty and administrator knowledge of data analysis and student work samples 
 Differentiation 
 Performance assessments 
 Critical thinking and higher order thinking skills 
 Support and specialized programs for students with disabilities 
 Effective lesson design and instructional practices 
 Quality curriculum mapping 
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Performance Assessment 
Due to the limitations of the state assessment program, the Byram Hills administration believes 
there is a need for a system of locally developed performance assessments that can be developed 
and tracked over multiple years. The system of locally developed performance assessments should 
be in all areas of the curriculum:  English, math, science, foreign language, health, physical 
education, music, art, social studies. 
 
The Byram Hills agreed-upon definition of performance assessments is: 
 

A performance assessment is a unique task which measures enduring 
understandings through the application of skills and transfer of knowledge. 
 

Defined terms: 
Unique task: A task is a complex assessment challenge that requires the use of 
one’s knowledge and skill to effectively perform or create a product to reveal 
one’s understanding or proficiency. 
Enduring understandings: Refers to the important ideas or core processes that 
are central to a discipline and transferable to new situations and that have lasting 
value beyond the classroom.  
Transfer: Transfer refers to the appropriate and fruitful use of knowledge in a 
new or different context from that in which it was initially learned. That is, 
transfer involves flexible use of knowledge and skill in light of particular 
challenges. 

 
With this shared vision for performance assessment, the District will continue to provide 
professional development to further the goal of developing a system of local performance 
assessments. The following professional development needs emerge: 
 
 Performance assessment design  
 Knowledge of rubrics and approaches for development  
 Instructional strategies for enduring understandings and conceptual knowledge 
 Longitudinal data analysis 
 Effective feedback to students 
 Action research and collaborative inquiry 

 
The District will continue to utilize a district-wide performance assessment committee to review 
and develop structures to support the district goal.  
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Evaluation of Professional Development 
Professional development is designed to improve student achievement through teacher acquisition 
of knowledge and skills that impact classroom practices. A variety of data should be used to 
evaluate the quality of professional development and its impact on student learning. Learning 
Forward (formally the National Staff Development Council) recommends that professional 
development evaluation includes but goes beyond the (1) initial collection of data on participants' 
reactions, to include a focus on: (2) teachers' acquisition of new knowledge and skills; (3) how that 
learning affects teaching; and in turn (4) how those changes in practice affect student learning. In 
addition, evaluation systems should also include evidence of (5) how staff development has affected 
school culture and other organizational structures. 
(http://www.learningforward.org/standards/evaluation.cfm) 
 
The District will gather a variety of data using a various strategies to evaluate the impact of 
professional development. Some strategies might include: 

 Analyzing student assessment data from standardized and state tests 
 Reviewing and analyzing student work samples and performance assessments 
 Collecting teacher feedback from professional develop activities (see attached 

Professional Development Evaluation Form) 
 Reviewing information from formal teacher observations and evaluations 
 Conducting informal classroom visits 
 Conducting structured classroom visits, such as, learning walks, instructional rounds, 

etc. 
 Organizing small focus groups 
 

Given the changing state standards and high expectations for student performance, the need for 
continuous learning could not be greater. The District strives to provide high-quality professional 
development effectively, efficiently and economically. The administration will seek teacher input 
and participation when gathering information regarding professional development.  
 
 
 
 
 
References 
See attachments:  
 A.  Building and Departmental Goals 
 B.  New York State Professional Development Standards 
 C.  New York State Teaching Standards 
 D.  Professional Development Evaluation Forms 
 

http://www.learningforward.org/standards/evaluation.cfm
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BUILDING AND DEPARTMENTAL GOALS 

2015-2017 
 
 

SCHOOL/DEPARTMENT GOALS 

Byram Hills  
High School 

 Continue to support implementation of curriculum and 
instructional strategies aligned to new standards, including the 
Common Core in ELA and mathematics, and state standards in 
social studies and science. 

 Develop performance assessments in common courses within 
each discipline. 

 Develop curriculum and programs related to the District goal of 
science, technology, engineering, arts, and mathematics 
(STEAM). 

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning. 

 Engage in continuous improvement of high school programs 
using a strategic planning framework. 

 Review, evaluate and revise RTI procedures.  
  

H. C. Crittenden  
Middle School 

 Continue to support implementation of curriculum and 
instructional strategies aligned to new standards, including the 
Common Core in ELA and mathematics, and state standards in 
social studies and science. 

 Develop performance assessments in common courses within 
each discipline. 

 Develop curriculum and programs related to the District goal of 
science, technology, engineering, arts, and mathematics 
(STEAM). 

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning. 

 Train teachers and implement a co-teaching model to support 
high standards for all students.  

 Continue to review and expand bullying prevention efforts and 
cultural proficiency. 

 Continue efforts to support the Education for Sustainability 
curriculum. 

 Review, evaluate and revise RTI procedures.  
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Wampus  
Elementary School 

 Continue to support implementation of curriculum and 
instructional strategies aligned to new standards, including the 
Common Core in ELA and mathematics, and state standards in 
social studies and science. 

 Develop performance assessments in common courses within 
each discipline. 

 Develop curriculum and programs related to the District goal of 
science, technology, engineering, arts, and mathematics 
(STEAM). 

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning. 

 Review, evaluate and revise RTI procedures.  
 Implement programs, strategies, curriculum and instruction 

related to building initiatives, such as PBIS, Mindset (i.e., Carol 
Dweck), and the C3 initiative.  

 Create a sustained culture of data analysis to guide instruction. 
  

Coman Hill  
Elementary School 

 Continue to support implementation of curriculum and 
instructional strategies aligned to new standards, including the 
Common Core in ELA and mathematics, and state standards in 
social studies and science. 

 Develop performance assessments in common courses within 
each discipline. 

 Develop curriculum and programs related to the District goal of 
science, technology, engineering, arts, and mathematics 
(STEAM). 

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning. 

 Review, evaluate and revise RTI procedures. Continue support 
for RTI through the Instructional Support Team and revise as 
necessary. 

 Implement and evaluate the new Scholastic Reading Assessment 
Inventory as a tool for differentiation. 

  

English  
Department 

 Continue to support implementation of curriculum and 
instructional strategies aligned to the Common Core in ELA. 

 Develop performance assessments in common courses within 
each discipline. 

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning. 

 Align Summer Reading program with curricular goals.  
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Mathematics  
Department 

 Continue to support implementation of curriculum and 
instructional strategies aligned to state and national standards, 
including, where appropriate, the Common Core Standards, 
including articulation of curriculum and strategies across grade 
levels. 

 Study and plan for a variety of assessment strategies, including 
the use of feedback, open-ended questions, non-routine 
problems, and performance-based assessments. 

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning, and the TI-nspire 
calculator. 

 Study and plan for implementation of an inquiry-based approach 
to mathematics instruction. 

 Continue evaluating the implementation of the 7 Habits of a 
Successful Learner in the math classroom 

  

Science 
Department 

      Continue to support implementation of curriculum and 
instructional strategies aligned to state and national standards, 
including, where appropriate, the Common Core Standards, and 
the NYS Science Standards. 

 Develop performance assessments in common courses within 
each discipline. 

 Develop curriculum and programs related to the District goal of 
science, technology, engineering, arts, and mathematics 
(STEAM). 

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning. 

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning. 

         Engage in a data analysis process using results from local and 
state assessments  

  

Social Studies  
Department 

 Continue to support implementation of curriculum and 
instructional strategies aligned to the new Social Studies 
Framework, national standards, and where appropriate, the 
Common Core Standards.  

 Develop performance assessments in common courses within 
each discipline. 

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning. 
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World Languages  
Department 

 Continue to support implementation of curriculum and 
instructional strategies aligned to state and national standards, 
including, where appropriate, the Common Core Standards.  

 Develop performance assessments in common courses within 
each discipline. 

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning. 

 Conduct a self-assessment using the Tri State Consortium 
framework in preparation for a critical friends visit. Specifically, 
consider performance assessments, student metacognition, 
curriculum articulation, and instructional strategies to engage 
students in learning.  

 Reflect upon and review the recommendations from the Tri State 
visit, determine department priorities, and consider professional 
development based on these priorities.  

  

Fine Arts  
Department 

 Continue to support implementation of curriculum and 
instructional strategies aligned to state and national standards, 
including, where appropriate, the Common Core Standards.  

 Develop performance assessments in common courses within 
each discipline. 

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning. 

 Continue to integrate Sustainability Education into the art 
curriculum. 

 Continue to improve articulation of the elementary music and 
art programs, K-8. 

  

Special Education  
Department 

 Continue to support implementation of curriculum and 
instructional strategies aligned to new standards, including the 
Common Core in ELA and mathematics, and state standards in 
social studies and science. Consider strategies to support 
students with learning differences in meeting the rigorous 
standards.  

 Develop performance assessments in common courses within 
each discipline, and student students with learning differences in 
meeting the goals of performance assessments.  

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning. 

 Support teacher knowledge and skills to support students with 
learning differences in perseverance, resiliency, and coping 
skills.  

 Review, evaluate and revise RTI procedures. 
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Guidance  
Department 

BHHS: 
 Support and develop the RTI initiative 
 Continue to enhance career development 
 Examine transitions from school to school and grade to grade, 

with a particular look at the Mentor Program. 
 Conduct additional applied action research studies where 

applicable 
HCC: 
 Support and develop the RTI initiative  
 Continue to enhance career development  
 Examine transitions from school to school and grade to grade 
 Continue to utilize Cognitive Behavioral Therapy strategies, 

Motivational Interviewing, and Goal Setting. 
 Continue to support the District and building goals related to 

Internet safety and bullying prevention.  
  

Physical Education 
Department 

 Continue to support implementation of curriculum and 
instructional strategies aligned to state and national standards, 
including, where appropriate, the Common Core Standards.  

 Develop performance assessments in common courses within 
each discipline. 

 Develop curriculum and instructional support for the District 
technology goals, including the implementation of the new 
wireless network and mobile learning. 

 Study and plan character education programs in grades 3-8 
related to sportsmanship, positive relationship development 

 Develop and advance the knowledge and skills of coaches to 
maintain and support the mission of an education-based athletics 
program. 

 Continue to develop the teaching skills of the K-12 staff for 
implementation of a dance program 
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Technology  
Department 

 Continue to provide a variety of opportunities for teachers to 
become proficient in the use of 21st Century collaborative tools 
to engage the student learner.  

 Support the buildings and departments to develop instructional 
strategies related to the District technology goals, including the 
implementation of the new wireless network and mobile 
learning. 

 Consider technology solutions for the implementation of 
curriculum and instruction aligned to new standards, including 
the Common Core in ELA and mathematics, and national and 
state standards in all academic areas. 

 Support the District goal of science, technology, engineering, 
arts, and mathematics (STEAM) through technology solutions. 

 Continue to provide Cyber Camp workshops for staff 
development during summer weeks to focus on new and 
innovative technology tools. 

 Continue to support the technology needs and resources for 
Learning Communities.  

  
 
 



In a commitment to raising the knowledge, skills,
and opportunity of its citizens, New York State seeks
to enhance studentsʼ cognitive, social, emotional
and academic achievement throughout its schools.
Given that research indicates that teacher quality is
the single most powerful influence on student
achievement, it is essential to ensure that teachers
are provided with ongoing, high quality professional
development to sustain and enhance their prac-
tice. Indeed, teacher professional development is an
essential element of comprehensive school im-

provement. The professional development needs of
other members of school community, including ad-
ministrators and support personnel, must also be ad-
dressed to ensure a focus on continuous learning
and to create the conditions necessary for closing
the achievement gap and improving the achieve-
ment of all students. These standards provide guid-
ance for achieving high quality professional
development planning, design, delivery and assess-
ment, and should serve as a foundation for all pro-
fessional development in our schools.

New York State
Professional Development Standards

An Introduction

The University of the State of New York | The State Education Department
Office of Teaching Initiatives

Albany, NY 12234
www.highered.nysed.gov/tcert/

New York Stateʼs Commitment to Professional Development
The efforts of the New York State Board of Re-

gents, the State Education Department, and the
State Professional Standards and Practices Board
for Teaching have resulted in formal processes that
promote and support professional development for
all educators and other school personnel. Listed
below are existing State requirements and systems
that build a strong foundation for professional de-
velopment in New York:

Commissionerʼs Regulation 80-3.6 (b)(1) requires
that Professional certificate holders and Teaching
Assistant III certificate holders complete professional
development every five years (175 hours for teach-
ers and school leaders and 75 hours for TA IIIs) in
order to maintain their certification.

Commissionerʼs Regulation 100.2(dd) Professional
Development requires each district and BOCES to
collaboratively develop a plan for professional de-
velopment that is annually revised and approved by
its board of education.

.
Commissionerʼs Regulation 100.2(o) Annual Pro-
fessional Performance Review (APPR) focuses on
the process of teacher evaluation and improving pro-
fessional practice in the context of local needs and

resources. This regulation requires that those with
unsatisfactory performance receive a teacher im-
provement plan with appropriate professional devel-
opment.

The State Education Department also adminis-
ters a number of State and federal programs that
support on-going sustained professional develop-
ment to schools and BOCES, such as the Stateʼs
Teacher Center Program, the Mentor-Teacher In-
ternship Program, and NCLB Title IIA Teacher Qual-
ity grants. In addition, various State-supported
professional development networks share the goal
of improving student achievement by supporting ed-
ucator growth and change in practice, for example,
Boards of Cooperative Educational Services
(BOCES), Special Education Training Resource
Centers (SETRC), and Bilingual/ESL Technical As-
sistance Centers (BETAC).

The New York State Professional Development
Standards and the related indicators will guide high
quality professional development offered by these
and other providers. Use of the standards will in-
crease coordination of effort and consistency in pro-
viding professional development to all school
personnel throughout the State.
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New York State
Professional Development Standards

Ensuring Consistent High Quality Professional
Development Leading to Increased Student Achievement

New York Stateʼs Professional Development
Standards provide a blueprint for high-quality pro-
fessional development for all educators to improve
instruction and student achievement. These stan-
dards promote and sustain continuous development,
growth, and examination of practice. They also pro-
vide clearly defined expectations and commitment
to change. They are aligned with New York State
Learning Standards and are based on an analysis
and adaptation of the National Staff Development
Councilʼs Standards for Staff Development as well
as other national, state, and professional stan-
dards. The New York State Professional Develop-
ment Standards are based on fundamental
knowledge about contextual fac-
tors from converging research
about effective professional devel-
opment and its ultimate impact on
student learning. Attributes of ef-
fective professional development
include the following:

• Effective professional de-
velopment fosters a culture
of continuous improvement
for all engaged in the learn-
ing endeavor. Practices ad-
dress the needs of
professionals throughout their
careers and embrace other
stakeholders as participants in
learning. Activities are evalu-
ated both for effectiveness and impact on stu-
dent learning.

• Effective professional development is that
which improves the learning of all students,
including those with different educational

needs, learning styles, and incremental abil-
ities, and those from diverse cultural and lin-
guistic backgrounds.

• Professional development is most effective
when there are clear research-based expec-
tations for what teachers should know and
be able to do to support student learn-
ing. These expectations are reflected in the New
York State Code of Ethics for Educators, district
Professional Development Plans, Annual Pro-
fessional Performance Reviews, and Commis-
sionerʼs Regulations related to teacher
preparation and certification. They are also enu-

merated and reflected in collective bargaining
agreements, job descriptions and assignments,
performance appraisal systems, systems of re-
wards and incentives for teachers, and in the de-
sign and content of teacher professional
development.

The University of the State of New York | The State Education Department
Office of Teaching Initiatives

Albany, NY 12234
www.highered.nysed.gov/tcert/
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• Professional development is most effective
when it takes place in professional learning
communities. These learning communities
might take various forms, but they are all char-
acterized by ongoing learning. They encourage
individual and collaborative exploration, practice,
and reflection. They foster collegiality and prob-
lem solving, and they emphasize continuous im-
provement in classrooms and schools.

• Professional development is most effective
when there is collaborative leadership and
shared responsibility for improving teaching
and learning. Collaborative leadership for pro-

fessional development recognizes that the pur-
suit of excellence is never-ending and embraces
the individual and collective goals and talents of
teachers, paraprofessionals, parents, school ad-
ministrators, school boards, district and state
staff, institutions of higher education, unions, and
other stakeholders.•

Professional development is most effective
when it is job embedded, directly relevant to
classroom practice, provided over time, and
when it provides opportunity for practice of
new strategies, time to reflect on changes,
and time to integrate new learning into the
teaching practice.

• Professional development is most effective
when adequate resources are provided. Re-
sources include money, people, and time. Re-
sources necessarily come from a variety of
sources, and must be sufficiently sustained over
time to insure the full impact of professional de-
velopment. Resources are adequate when they
ensure that all educators can study, practice, re-
flect, receive feedback on practice, and imple-
ment knowledge and skills necessary to be
effective with their students and others.
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The Ten Standards for High Quality
Professional Development

1. Designing Professional Development: Professional development design is
based on data; is derived from the experience, expertise and needs of the recip-
ients; reflects best practices in sustained job-embedded learning; and incorpo-
rates knowledge of how adults learn.

2. Content Knowledge and Quality Teaching: Professional development expands
educatorsʼ content knowledge and the knowledge and skills necessary to provide
developmentally appropriate instructional strategies and assess student
progress.

3. Research-based Professional Learning: Professional development is re-
search-based and provides educators with opportunities to analyze, apply and
engage in research.

4. Collaboration: Professional development ensures that educators have the
knowledge, skill and opportunity to collaborate in a respectful and trusting envi-
ronment.

5. Diverse Learning: Professional development ensures that educators have the
knowledge and skill to meet the diverse learning needs of all students.

6. Student Learning Environments: Professional development ensures that ed-
ucators are able to create safe, secure, supportive, and equitable learning envi-
ronments for all students.

7. Parent, Family and Community Engagement: Professional development en-
sures that educators have the knowledge, skill, and opportunity to engage and
collaborate with parents, families, and other community members as active part-
ners in childrenʼs education.

8. Data-driven Professional Practice: Professional development uses disaggre-
gated student data and other evidence of student learning to determine profes-
sional development learning needs and priorities, to monitor student progress,
and to help sustain continuous professional growth.

9. Technology: Professional development promotes technological literacy and fa-
cilitates the effective use of all appropriate technology.

10. Evaluation: Professional development is evaluated using multiple sources of in-
formation to assess its effectiveness in improving professional practice and stu-
dent learning.
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Standard 1: Designing Professional
Development

Standard:
Professional development design is based on data,
is derived from the experience, expertise and needs
of the recipients, reflects best practices in sustained
job-embedded learning, and incorporates knowl-
edge of how adults learn.

Indicators:
1a. Professional development design begins with

a needs assessment that is grounded in the
analysis of multiple sources of disaggregated
teaching and learning data.

1b. Professional development design is based on
the learning styles of adult learners as well as
the diverse cultural, linguistic, and experiential
resources that they bring to the professional
development activity.

1c. Professional development design is grounded
in the New York State Learning Standards and
student learning goals.

1d. The intended beneficiaries of professional de-
velopment are substantively involved in all as-
pects of professional development design.

1e. Professional development design addresses
the continuum of an educatorʼs experience and
level of expertise, and is based on an analysis
of individual educator needs; current knowl-
edge and skills; and district, building and edu-
cator learning goals.

1f. Professional development formats include, but
are not limited to, lesson study, demonstrations,
observations, analysis of student work and as-
sessment data, collegial circles, feedback, ac-
tion research, reflection, and opportunities for
collaboration and problem solving.

1g. The format of professional development incor-
porates technologies to provide more extensive
and diverse content, expand access and par-

ticipation, and create virtual professional learn-
ing communities.

1h. Professional development is sustained over
time and provides continued support such as
follow-up, demonstrations, feedback on mas-
tery of new knowledge and skills, peer coach-
ing and mentoring, and continued opportunities
for additional study.

Standard 2: Content Knowledge and
Quality Teaching

Standard:
Professional development expands all educatorsʼ
content knowledge and the knowledge and skills
necessary to provide developmentally appropriate
instructional strategies and assess student
progress.

Indicators:
2a. Professional development includes learning ex-

periences and resources to ensure that educa-
tors understand how the subjects they teach
address the New York State Learning Stan-
dards and the relationships between the sub-
jects they teach and the other subjects in the
curriculum.

2b. Professional development provides opportuni-
ties for educators to examine, observe, prac-
tice, and receive feedback on their use of
research-based instructional strategies to im-
prove their studentsʼ learning by utilizing meth-
ods such as peer review, coaching, mentoring,
and modeling.

2c. Professional development provides ongoing
opportunities for educators to examine a variety
of classroom assessments, practice using them
in their classrooms, and analyze the results to
1) understand and report on student achieve-
ment based on New York State Learning Stan-
dards, 2) identify gaps in student learning, and
3) adjust instruction.

New York State Professional Development Standards and Indicators
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2d. Professional development provides differenti-
ated instructional strategies to meet the needs
of diverse learners.

2e. Professional development ensures that educa-
tors have the knowledge and skills needed to
develop and foster the critical thinking, problem
solving, literacy, and technological skills that
students need to be successful in the 21st cen-
tury.

2f. Professional development provides the knowl-
edge, skill, and opportunity for educators to
make relevant connections between the sub-
jects they teach and the applications of those
subjects.

Standard 3: Research-based Professional
Learning

Standard:
Professional development is research-based and
provides educators with opportunities to analyze,
apply, and engage in research.

Indicators:
3a Professional development is based on current

research in teaching, learning, and leadership.
3b. Effective professional development ensures

that all educators have the knowledge, skill,
and opportunity to apply research to instruc-
tional decision making.

3b.1. Professional development includes ongoing
opportunities for educators to read and reflect
on current research on topics that are of inter-
est to them and that are consistent with state
and local school improvement priorities.

3b.2. Professional development involves discussion
of research design, data collection, and analy-
sis to assist teachers in understanding how to
interpret research findings, particularly in areas
where there may be competing perspectives
and conclusions.

3b.3. Professional development provides opportuni-
ties for educators to collaborate with higher ed-

ucation and other partners in action research
to test their own hypotheses and to report the
results about the impact of professional devel-
opment programs or the effectiveness of par-
ticular instructional strategies and programs for
educators and students.

Standard 4: Collaboration

Standard:
Professional development ensures that educators
have the knowledge, skill, and opportunity to collab-
orate to improve instruction and student achieve-
ment in a respectful and trusting environment.

Indicators:
4a. Professional development provides skills that

educators need to communicate effectively, to
listen to the ideas of others, to exchange and
discuss ideas, to work in diverse teams, and to
share responsibility for work toward a common
goal.

4b. Professional development provides ongoing
opportunities for educators to work with col-
leagues including teachers, principals, teach-
ing assistants, librarians, counselors, social
workers, psychologists, higher education fac-
ulty, and others critical to student success.

4c. Professional development maximizes the use
of technology to broaden the scope of collabo-
ration.

Standard 5: Diverse Learning

Standard:
Professional development ensures that educators
have the knowledge and skill to meet the diverse
needs of all students.

Indicators:
5a. Professional development focuses on develop-

ing educatorsʼ knowledge of the learning styles,
needs, and abilities of their students, as well as
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the diverse cultural, linguistic, and experiential
resources that their students bring to the class-
room.

5b. Professional development provides opportuni-
ties for educators to develop the knowledge
and skills necessary to design and implement
differentiated instructional and assessment
strategies that utilize diverse student, family
and community resources, and that meet di-
verse student learning needs.

5c. Professional development provides opportuni-
ties for educators to examine their practice in
setting and maintaining high expectations for
all students to enable them to attain high levels
of achievement.

Standard 6: Student Learning Environments

Standard:
Professional development ensures that educators
have the knowledge and skill to create safe, secure,
supportive, and equitable learning environments for
all students.

Indicators:
6a. Professional development provides opportuni-

ties for educators to create a safe, inclusive,
equitable learning community where everyone
participates in maintaining a climate of caring,
respect, and high achievement.

6b. Professional development provides opportuni-
ties for educators to collaborate with school
psychologists and social workers to develop ef-
fective strategies for student behavior and
classroom management, and to seek creative
solutions to conflicts.

6c. Professional development provides opportuni-
ties for educators to analyze and use data
about student behavior (such as discipline re-
ferrals, suspension information, school climate
surveys, and social-emotional data) to refine
educational practices and promote optimal
learning environments.

Standard 7: Parent, Family and
Community Engagement

Standard:
Professional development ensures that educators
have the knowledge, skills, and opportunity to en-
gage and collaborate with parents, families, and
other community members as active partners in chil-
drenʼs education.

Indicators:
7a. Professional development provides opportuni-

ties for educators to develop communication
and collaboration skills that enable them to
build partnerships with parents, guardians, and
the community.

7b. Professional development enhances educa-
torsʼ knowledge of varying cultural backgrounds
of students, families, and the community, and
of how the diversity of these cultural back-
grounds can serve as foundations and re-
sources for student learning and success.

7c. Professional development includes opportuni-
ties for educators to develop skills and strate-
gies that use technology to strengthen
partnerships with parents, families, and the
community.

Standard 8: Data-driven Professional Practice

Standard:

Professional development uses disaggregated stu-
dent data and other evidence of student learning to
determine professional development learning needs
and priorities, to monitor student progress, and to
help sustain continuous professional growth.

Indicators:
8a. Professional development ensures ongoing op-

portunities for all educators to learn how to an-
alyze and collect multiple sources of student
data throughout the year, to monitor student
progress and adjust instructional practice.
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8b. Professional development provides educators
with the opportunity to examine all relevant stu-
dent data, including Individual Education Plans
(IEPs), at the beginning and throughout the ac-
ademic school year, in order to design effective
instruction.

8c. Professional development provides educators
with current, high quality data analysis pre-
sented in a clear, understandable format, to
promote optimal student learning.

8d. Professional development provides opportuni-
ties for educators to use results from local,
state and national assessments; student work
samples and portfolios; school climate, parent,
and teacher surveys; and student behavior
data to guide their instruction.

8e. Professional development provides ongoing
opportunities for educators to use disaggre-
gated student data by race, gender, English
language learning, special needs, eligibility for
free or reduced price meals, and other factors
in order to improve student learning.

Standard 9: Technology

Standard:
Professional development promotes technological
literacy and facilitates the effective use of all appro-
priate technology.

Indicators:
9a. Professional development ensures ongoing ed-

ucator and student technological literacy.
9b. Professional development provides ongoing

opportunities for educators to learn about new
and emerging technologies useful in profes-
sional teaching practice.

9c. Professional development facilitates the ability
of educators to apply technologies to create op-
timal and equitable learning environments.

9d. Professional development promotes technol-
ogy as a tool to design learning opportunities,
to evaluate the effectiveness of instruction, and
to monitor student learning.

9e. Professional development encourages educa-
tors to engage with students in using available
technology as it relates to curricular activities,
and to assist students in using technology in in-
novative ways.

9f. Professional development provides educators
with opportunities to learn and use technology
for communication and collaboration.

9g. Professional development addresses the legal
and ethical uses of technology.

Standard 10: Evaluation

Standard:
Professional development is evaluated using multiple
sources of information to assess its effectiveness in
improving professional practice and student learning.

Indicators:
10a. Resources are provided to plan and conduct

ongoing evaluation of professional develop-
ment.

10b Professional development evaluation uses mul-
tiple measures to assess effectiveness of the
knowledge and skill acquired in improving pro-
fessional practice and student learning (such
as the use of new learning in instructional plan-
ning, the use of student data for the develop-
ment and adaptation of teaching strategies, or
the enhanced student performance following
the application of a different teaching strategy).

10c. Professional development evaluation includes
the use of multiple methods and techniques
that provide information to ensure ongoing im-
provements in the quality of the professional
development experience (such as participant
reactions, surveys, focus groups, interviews,
reflective journals, portfolios, or information
about student behavior or performance).

10d. Professional development evaluation results
are reported to key stakeholder groups in a
manner that promotes effective use of the eval-
uation data for improving both individual edu-
cator practice and building- and district-wide
professional development plans.
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I. Knowledge of Students and Student Learning 

II. Knowledge of Content and Instructional Planning  

III. Instructional Practice 

IV. Learning Environment 

V. Assessment for Student Learning 

VI. Professional Responsibilities and Collaboration  

VII. Professional Growth 
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Standard I:  Knowledge of Students and Student Learning 
 
Teachers acquire knowledge of each student, and demonstrate knowledge of 
student development and learning to promote achievement for all students. 
 

 Element I.1: 

 Teachers demonstrate knowledge of child and adolescent development, 

including  students’ cognitive, language, social, emotional, and physical 

developmental levels. 

 Performance Indicators: 

a. Teachers describe orally or in writing an understanding of the 

developmental characteristics of their students. 

b. Teachers create developmentally appropriate lessons that address 

students’ learning differences and needs. 

c. Teachers implement lessons and modify instruction based upon 

students’ developmental needs. 

 

 Element I.2: 

Teachers demonstrate knowledge of current research in learning and 

language acquisition theories and processes. 

 Performance Indicators: 

a. Teachers design lesson plans and adjust instruction to include a 

variety of strategies that support the learning needs of each student. 

b. Teachers design lesson plans and adjust instruction to include a 

variety of strategies that support the language acquisition needs of 

each student. 

c. Teachers explain their instructional decisions citing current 

research.  
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 Element I.3: 

Teachers demonstrate knowledge of and are responsive to diverse learning 

needs, strengths, interests, and experiences of all students.  

 Performance Indicators: 

a. Teachers vary and modify instruction to meet the diverse learning 

needs of each student. 

b. Teachers create, deliver, and adapt instruction to address each 

student’s strengths, interests, and experiences. 

 

 Element I.4: 

Teachers acquire knowledge of individual students from students, families, 

guardians, and/or caregivers to enhance student learning. 

 Performance Indicators:  

a. Teachers utilize strategies that enable two-way communication with 

each student’s  parents, guardians, and/or caregivers. 

b. Teachers use a variety of techniques to accommodate the 

communication needs of each student’s parents, guardians, and/or 

caregivers. 
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 Element I.5: 

Teachers demonstrate knowledge of and are responsive to the economic, 

social, cultural, linguistic, family, and community factors that influence their 

students’ learning. 

 Performance Indicators: 

a. Teachers incorporate a knowledge and understanding of the school 

community when planning and implementing instruction.  

b. Teachers incorporate an understanding of their students’ strengths 

and limitations, and the environmental factors that influence their 

students’ learning.  

c. Teachers attend to an individual student’s personal and family 

experiences by incorporating multiple perspectives. 

  

 Element I.6: 

Teachers demonstrate knowledge and understanding of technological and 

information literacy and how they affect student learning.   

 Performance Indicators:   

a. Teachers use technological tools and a variety of communication 

strategies to engage each student. 

b. Teachers assist students to become knowledgeable and critical 

consumers and users of quality information. 
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Standard II:  Knowledge of Content and Instructional Planning 
Teachers know the content they are responsible for teaching, and plan 
instruction that ensures growth and achievement for all students. 
 

 Element II.1 

Teachers demonstrate knowledge of the content they teach, including 

relationships among central concepts, tools of inquiry, structures and current 

developments within their discipline(s).  

 Performance Indicators: 

a. Teachers incorporate key concepts during instruction through the 

use of multiple representations and explanations. 

b. Teachers engage students to use key disciplinary language with 

comprehension through instruction. 

c. Teachers demonstrate the effective use of current developments in 

pedagogy and content. 

d. Teachers design learning experiences that foster student 

understanding of key disciplinary themes. 

e. Teachers demonstrate knowledge of the learning standards and 

their application throughout their instruction and practice. 
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 Element II.2  

Teachers understand how to connect concepts across disciplines, and engage 

learners in critical and innovative thinking and collaborative problem-solving 

related to real world contexts. 

 Performance Indicators: 

a. Teachers facilitate students’ ability to develop diverse social and 

cultural perspectives. 

b. Teachers incorporate perspectives from varied disciplines and 

interdisciplinary skills in their instruction.  

c. Teachers provide opportunities for students to engage in individual 

and collaborative critical thinking and problem solving. 

d. Teachers model and encourage effective use of interpersonal 

communication skills to build student capacity for collaboration. 

e. Teachers create opportunities for students to apply disciplinary and 

cross-disciplinary knowledge to personal experiences and real world 

problems. 

 

 Element II.3  

Teachers use a broad range of instructional strategies to make subject matter 

accessible. 

 Performance Indicators: 

a. Teachers design instruction that reflects the multiple experiences, 

strengths, and learning needs of students. 

b. Teachers adapt instruction in response to various levels of student 

understanding. 

c. Teachers make meaningful connections between content and 

students’ life experiences. 

d. Teachers create opportunities for students to engage in self-directed 

learning. 

 

JSinopoli
Typewritten Text

JSinopoli
Typewritten Text
29



 Element II.4 

Teachers establish goals and expectations for all students that are aligned 

with learning standards and allow for multiple pathways to achievement. 

 Performance Indicators: 

a. Teachers design learning experiences that are aligned with learning 

standards. 

b. Teachers articulate clear learning objectives that align with learning 

standards. 

c. Teachers include opportunities for students’ to achieve learning 

goals in a variety of ways. 

 

 Element II.5 

Teachers design relevant instruction that connects students’ prior 

understanding and experiences to new knowledge.   

 Performance Indicators: 

a. Teachers determine current levels of students’ understanding and 

knowledge of content through questioning techniques, discussion, 

and other methods. 

b. Teachers address common misconceptions in the content area 

through instructional methods. 

c. Teachers design learning experiences that connect students’ prior 

knowledge and instruction to new content. 
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 Element II.6 

Teachers evaluate and utilize curricular materials and other appropriate 

resources to promote student success in meeting learning goals. 

 Performance Indicators: 

a. Teachers organize physical space to reflect an awareness of learner 

needs and curricular goals. 

b. Teachers incorporate a knowledge and understanding of technology 

in their lessons to enhance student learning.  

c. Teachers organize and effectively use time to achieve learning 

goals. 

d. Teachers select and adapt curricular materials to align with state 

standards and meet diverse learning needs. 

e. Teachers access appropriate resources to meet specific learning 

differences or needs. 
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Standard III:  Instructional Practice 
 
Teachers implement instruction that engages and challenges all students to 
meet or exceed the learning standards. 
 

 Element III.1  

Teachers use research-based practices and evidence of student learning to 

provide developmentally appropriate and standards-driven instruction that 

motivates and engages students in learning. 

 Performance indicators: 

a. Teachers align instruction to standards. 

b. Teachers implement instruction proven to be effective in prior 

research. 

c. Students are actively and cognitively engaged through teacher 

facilitation of student-to-student and student-to-teacher interactions. 

 

 Element III.2  

Teachers communicate clearly and accurately with students to maximize their 

understanding and learning.   

 Performance indicators: 

a. Students understand directions and procedures. 

b. Teachers use a variety of questioning techniques to advance 

student learning and reflection.  

c. Students’ comments and questions are acknowledged and utilized 

to advance learning.  

d. Students understand lesson content through a teacher’s use of 

multiple modalities, such as oral, written, graphic, kinesthetic, and/or 

tactile methods. 

e. Teachers adjust communication in response to student needs. 
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 Element III.3 

Teachers set high expectations and create challenging learning experiences 

for students.  

 Performance indicators: 

a. Teachers articulate high expectations for all students. 

b. Students have a clear understanding of measures of success. 

c. Teachers challenge and support all students by incorporating 

various instructional strategies, experiences, and resources. 

 

 Element III.4  

Teachers explore and use a variety of instructional approaches, resources, 

and technologies to meet diverse learning needs, engage students, and 

promote achievement. 

 Performance indicators: 

a. Teachers use an understanding of students’ diverse backgrounds to 

individualize interactions and differentiate instruction.  

b. Teachers incorporate instructional approaches and technologies to 

provide students with opportunities to demonstrate mastery of 

learning outcomes. 

c. Teachers incorporate motivating and meaningful opportunities in 

instruction to engage students in learning experiences.  
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 Element III.5  

Teachers engage students in the development of multidisciplinary skills, such 

as communication, collaboration, critical thinking, and use of technology. 

 Performance Indicators: 

a. Students synthesize and express ideas both in written and oral 

formats. 

b. Students work effectively with others, including those from diverse 

groups and with opposing points of view. 

c. Students make decisions, solve problems, and take actions as 

appropriate. 

d. Students solve problems and/or acquire new knowledge through 

creative and innovative approaches to learning. 

e. Students utilize technologies and resources to solve real world 

problems.   

  

 Element III.6  

Teachers monitor and assess student progress, seek and provide feedback, 

and adapt instruction to student needs. 

 Performance Indicators: 

a. Teachers utilize various types of formative assessment during 

instruction to monitor and check for student understanding and 

assess progress. 

b. Teachers seek and provide feedback during and after instruction. 

c. Teachers adjust the pace of instruction, focus of instruction, and 

method of delivery based on students’ progress. 

 

JSinopoli
Typewritten Text
34



 
Standard IV:  Learning Environment 
 
Teachers work with all students to create a dynamic learning environment that 
supports achievement and growth.  
 

 Element IV.1  

Teachers create a mutually respectful, safe, and supportive learning 

environment that is inclusive of every student.  

 Performance Indicators: 

a. Teachers are caring and respectful in their interactions with 

students. 

b. Teachers embrace student diversity as an asset in the classroom. 

c. Teachers recognize and reinforce positive interactions among 

students. 

d. Teachers create a climate of acceptance and respect. 

e. Teachers create an environment where students show responsibility 

to and for one another. 

 

 Element IV.2  

Teachers create an intellectually challenging and stimulating learning 

environment.  

 Performance Indicators:  

a. Teachers encourage students to set high standards and 

expectations for their own performance. 

b. Teachers motivate students to initiate their own learning and strive 

to achieve challenging learning goals. 

c. Teachers promote students’ curiosity and enthusiasm for learning. 

d. Students are actively engaged in learning. 

e. Students openly express their ideas. 

f. Students show pride in their work and accomplishments. 
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 Element IV.3  

Teachers manage the learning environment for the effective operation of the 

classroom. 

 Performance Indicators: 

a. Teachers establish, communicate, and maintain clear standards and 

expectations for student behavior. 

b. Teachers develop, implement, and adapt routines and procedures to 

manage activities and transitions. 

c. Teachers facilitate instructional groupings to maximize student 

participation, cooperation, and learning. 

d. Students exhibit respectful classroom interactions. 

 

 Element IV.4  

Teachers organize and utilize available resources (e.g., physical space, time, 

people, technology) to create a safe and productive learning environment. 

 Performance Indicators: 

a. Teachers arrange and adapt the physical environment to 

accommodate individual and group learning needs and to celebrate 

student accomplishments.   

b. Teachers ensure that all students have equitable access to available 

resources and technologies. 

c. Teachers effectively use the services and skills of available 

volunteers and paraprofessionals. 

d. Teachers know and implement policies and procedures to ensure 

student safety.  

 

JSinopoli
Typewritten Text
36



 
Standard V: Assessment for Student Learning 
 
Teachers use multiple measures to assess and document student growth, 
evaluate instructional effectiveness, and modify instruction. 
 

 Element V.1  

Teachers design, adapt, select, and use a range of assessment tools and 

processes to measure and document student learning and growth. 

 Performance Indicators: 

a. Teachers use appropriate diagnostic and ongoing assessment to 

establish learning goals and inform instruction. 

b. Teachers use formative assessment to inform teaching and 

learning. 

c. Teachers use summative assessment to measure and record 

student achievement.   

d. Teachers design assessments that are aligned with curricular and 

instructional goals. 

e. Teachers design and adapt assessments that accurately determine 

mastery of student skills and knowledge.  

f. Teachers use multiple measures and multiple formats, including 

available technology, to assess and document student performance.   

g. Teachers implement required assessment accommodations and 

modifications. 
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 Element V.2 

Teachers understand, analyze, interpret, and use assessment data to monitor 

student progress and to plan and differentiate instruction. 

 Performance Indicators: 

a. Teachers analyze data accurately. 

b. Teachers provide timely feedback to engage students in self-

reflection and self-improvement.   

c. Teachers use assessment data to set goals and design and 

differentiate instruction. 

d. Teachers engage students in self-assessment of their learning 

goals, strategies, and outcomes. 

 

 Element V.3 

Teachers communicate information about various components of the 

assessment system. 

 Performance Indicators: 

a. Teachers provide access to information on student assessments.   

b. Teachers provide appropriate information and interpretation of 

various assessment data. 

 

 Element V.4 

Teachers reflect upon and evaluate the effectiveness of their comprehensive 

assessment system to adjust assessment and plan instruction accordingly. 

 Performance Indicators: 

a. Teachers demonstrate an understanding of assessment measures, 

grading, and procedures. 

b. Teachers develop a plan for their overall assessment system. 

c. Teachers use their plans and assessment data to adjust teaching 

and assessment practices. 
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 Element V.5 

Teachers prepare students to understand the format and directions of 

assessments used and the criteria by which the students will be evaluated. 

 Performance Indicators: 

a. Teachers communicate the purposes of the assessments they use. 

b. Teachers prepare all students for the demands of particular 

assessment formats, and appropriately modify assessments or 

testing conditions for students with exceptional learning needs. 

c. Teachers articulate assessment criteria to students and provide 

parameters for success.  

d. Teachers equip students with assessment skills and strategies.  

e. Students practice various formats of assessments using authentic 

curriculum. 
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Standard VI:  Professional Responsibilities and Collaboration 
 
Teachers demonstrate professional responsibility and engage relevant 
stakeholders to maximize student growth, development, and learning.  

 Element VI.1  

Teachers uphold professional standards of practice and policy as related to 

students’ rights and teachers’ responsibilities. 

 Performance Indicators: 

a. Teachers demonstrate a high standard of honesty, integrity, ethical 

conduct, and confidentiality when interacting with students, families, 

colleagues, and the public. 

b. Teachers are proactive and advocate to meet the needs of students.  

c. Teachers use self-reflection and stakeholders’ feedback to inform 

and adjust professional behavior. 

d. Teachers advocate, model, and manage safe, legal, and ethical use 

of information and technology, including respect for intellectual 

property and the appropriate documentation of sources. 

e. Teachers complete training in response to state and local 

requirements and jurisdictions. 
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 Element VI.2  

Teachers engage and collaborate with colleagues and the community to 

develop and sustain a common culture that supports high expectations for 

student learning.  

 Performance Indicators: 

a. Teachers support and promote the shared school and district vision 

and mission to support school improvement. 

b. Teachers participate actively as part of an instructional team. 

c. Teachers share information and best practices with colleagues to 

improve practice. 

d. Teachers demonstrate an understanding of the school as an 

organization within a historical, cultural, political, and social context. 

e. Teachers collaborate with others both within and outside the school 

to support student growth, development, and learning. 

f. Teachers collaborate with the larger community to access and share 

learning resources. 
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Element VI.3 

Teachers communicate and collaborate with families, guardians, and 

caregivers to enhance student development and success. 

 Performance Indicators: 

a. Teachers invite families, guardians, and caregivers to share 

information to enhance and increase student development and 

achievement. 

b. Teachers communicate in various ways student performance, 

progress, and expectations for student growth, and provide 

opportunities for discussion. 

c. Teachers suggest strategies and ways in which families can 

participate in and contribute to their students’ education. 

 

 Element VI.4 

Teachers manage and perform non-instructional duties in accordance with 

school district guidelines or other applicable expectations. 

 Performance Indicators: 

a. Teachers collect required data and maintain timely and accurate 

records (e.g., plan books, lunch counts, attendance records, student 

records, etc.) 

b. Teachers manage time and attendance in accordance with 

established guidelines.   

c. Teachers maintain classroom and school resources and materials. 

d. Teachers participate in school and district events. 
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 Element VI.5 

Teachers understand and comply with relevant laws and policies as related to 

students’ rights and teachers’ responsibilities.  

 Performance Indicators: 

a. Teachers communicate relevant regulations and policies to 

stakeholders. 

b. Teachers maintain confidentiality regarding student records and 

information. 

c. Teachers report instances of child abuse, safety violations, bullying, 

and other concerns in accordance with regulations and policies. 

d. Teachers adhere to board policies, district procedures, and 

contractual obligations. 

e. Teachers access resources to gain information on standards of 

practice, relevant law, and policy that relate to students’ rights and 

teachers’ responsibilities. 
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Standard VII:  Professional Growth 
 
Teachers set informed goals and strive for continuous professional growth. 

 Element VII.1  

Teachers reflect on their practice to improve instructional effectiveness and 

guide professional growth.  

 Performance Indicators: 

a. Teachers examine and analyze formal and informal evidence of 

student learning. 

b. Teachers recognize the effect of their prior experiences and 

possible biases on their practice. 

c. Teachers use acquired information to identify personal strengths 

and weaknesses and to plan professional growth. 

 

 Element VII.2 

Teachers set goals for, and engage in, ongoing professional development 

needed to continuously improve teaching competencies.  

 Performance Indicators: 

a. Teachers set goals to enhance personal strengths and address 

personal weaknesses in teaching practice. 

b. Teachers engage in opportunities for professional growth and 

development. 
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 Element VII.3 

Teachers communicate and collaborate with students, colleagues, other 

professionals, and the community to improve practice.  

 Performance Indicators: 

a. Teachers demonstrate a willingness to give and receive constructive 

feedback to improve professional practice. 

b. Teachers participate actively as part of an instructional team to 

improve professional practice. 

c. Teachers receive, reflect, and act on constructive feedback from 

others in an effort to improve their own professional practice. 

 

 Element VII.4   

Teachers remain current in their knowledge of content and pedagogy by 

utilizing professional resources. 

 Performance Indicators: 

a. Teachers benefit from, contribute to, or become members of 

appropriate professional organizations. 

b. Teachers access and use professional literature and other 

professional development opportunities to increase their 

understanding of teaching and learning. 

c. Teachers expand their knowledge of current research as it applies 

to curriculum, instruction, and assessment methods. 
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1 4 

4/19/2011 

Byram Hills School District 
Professional Development Evaluation Form 

 
 

Topic/Subject:  _________________________________________________________________________________ 
 
Name of Presenter:  _______________________________________________ Date: ________________________ 

 

 
Name of Participant:  __________________________________________________________________ 
                                                     (Your name will not be shared with the presenter.) 
Please check appropriate boxes: 
Position: Teacher:  Administrator:  Other: __________________________ 
 
Level: Coman Hill:  Wampus:    HCC:   BHHS: District Office: 

 
 
RATING SCALE:                 STRONGLY DISAGREE        STRONGLY AGREE 
 
 

     

1a     
1. OBJECTIVES – Workshop objectives were:  

                               a.  Clear  
                               b.  Achieved 1b.     

2. SUBSTANCE – Content of the session was substantial and high quality. 2.     

3. RELEVANCY – Session was relevant in terms of your own learning needs. 3.     

4. APPLICATION – Information learned from this workshop can positively affect 
student performance. 4.     

5. ORGANIZATION – The workshop was well organized. 5.     

6. METHOD – The presenter used effective teaching techniques. 6.     

7. INTERACTION – There were opportunities for exchange of ideas:    
                                  a.  With the instructor 7a.     

                                         b.  With other participants 7b.     

 
Specifically, what ideas and/or materials from this workshop do you plan to use? 
___________________________________________________________________________________________________________________________________ 
 
___________________________________________________________________________________________________________________________________ 
 

As a result of this workshop, how has your thinking changed? 
___________________________________________________________________________________________________________________________________ 
 
___________________________________________________________________________________________________________________________________ 
 

What further training and/or support would you like to have? 
___________________________________________________________________________________________________________________________________ 
 
___________________________________________________________________________________________________________________________________ 
H:\Professional Development Evaluation Form\ProfessionalDevelopment_Evaluation Form revised 4-8-11.doc 

 
Please Return to Your Building Administrator to Forward to Tim Kaltenecker at District Office 

1       2       3      4 
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Byram Hills School District 
Professional Development 
End-of-Year Assessment 

 
 

Topic/Subject:  _________________________________________________________________________________ 
 
Name of Participant:  ______________________________________________ Date: ________________________ 

 

 
Please check appropriate boxes: 
Position: Teacher:  Administrator:  Other: __________________________ 
 
Level: Coman Hill:  Wampus:    HCC:   BHHS: District Office: 

 
 
1. As a result of your participation in professional development this year,  

a. How has your thinking about the topic shifted as a result? 

 

 

 

 
 
 
 

b. What have you implemented in your classroom as a result? 

 

 

 

 
 

 
 
 

2. What support or future activities are needed to continue focus on this topic? 

 

 

 

 
 

H:\Professional Development Evaluation Form\ProfessionalDevelopment_End-of-year_Assessment.doc 
 
 

Please Forward to Tim Kaltenecker at District Office 
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